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Introduction

Imagine the joy of writing and illustrating your very own book.  With a sketchpad and notebook in hand, you are limited only by your imagination.  Writing and illustrating are activities suitable for any grade or ability level, and are not limited to the upper percentile of academic achievers.  


As a published children’s book illustrator and an avid writer, I have developed curriculum for implementing a bookmaking project.  It can be completed in three weeks’ time, during fifteen class meetings.  During this project, students will be allowed to unleash their creativity as they come up with their own stories and illustrations.  They will also learn the procedures of professional story writing and illustration.

This is a project for any classroom subject.  While writing and illustration are typically associated with language and visual arts, the students’ books can be adapted to any academic area or discipline.


I have created the curriculum for grades six through eight.  It is also possible for teachers to adapt this project for other grade levels. 


I have created an interactive website as a companion to the book project.  The site is divided into two parts:  one for students and the other for teachers.  Website visitors can easily navigate the pages, which can either be followed in sequence or browsed in any order.  On the website, visitors can download and print a variety of worksheets, which I have created to be used at various stages during the project.  Links to outside sites allow students and teachers to explore further resources in order to expand their perspective on book writing and illustration.  These might include information on storybook contests, bookmaking supply distributors, and advice from professional writers and illustrators.

Students of all grade levels and abilities need to gain confidence through self-expression.  A creative storybook affords this opportunity.  As a youngster, I recall being intrigued by storybooks.  I attended library story hours, and my parents read to me at home.  Before I even learned to write and spell correctly, I created my own story books, always beginning with the illustrations!  As I drew the pictures, I realized I was watching my own tale unfold.  Each drawing led to unexpected twists and turns in the plot.  

Sometimes, I dictated stories to my mother, who penciled in the text accompanying my sketches.  On other occasions, I attempted to spell words myself, often phonetically.  I saved those pre-school manuscripts, and to this day enjoy deciphering my scrawled handwriting.  As a child my whimsical characters seemed as real to me as family.


When I entered school, I learned all too soon that there was little time for whimsy and daydreaming.  While I kept a pencil and tablet always at hand, my creative ideas seemed somewhat stifled, and my brain became mired with obligatory assignments and homework.  

I did not have art classes in elementary school.  Our teachers seldom allowed us to create anything that was purely from our imaginations.  Photocopied fill-in-the-blank worksheets and cut-and-paste papers were their idea of “creative” assignments   I wanted to be able to write and illustrate my own book.


My opportunity came in sixth grade when I learned of a national contest called “Written and Illustrated By…” sponsored by Landmark Editions, a publishing company in Kansas City, Missouri.  I found the guidelines, which were included in a book written by the late David Melton, a key leader of Landmark Editions.  

The stakes were high for this contest.  Each year, thousands of students between ages six and nineteen submitted their own written, illustrated, and hand-bound book.  The first place winner received a publishing contract with royalties.  It was my dream to be one of those privileged young people.


I worked on my book outside of school, in every spare minute I could find.  About six weeks later, I submitted my illustrated book The Tale of Tillie Tutwiler.  It was the story of a mouse that lived in a broken teapot, hidden in the shrubbery of an abandoned plantation.  


While I did not win a publishing contract, I was ecstatic to earn Fourth Place in the contest!  David Melton personally called to encourage me to enter another book the following year, which I did, and earned Honorable Mention.  

That same year, I was asked to compose a story for a creative writing assignment in my advanced class for gifted students.  I was excited to finally have the opportunity to unleash my creativity in the classroom.  The teacher approached me with the assignment.  


“Sarah,” she told me, “you will do a creative writing paper on oil spills.”  While I did not object to writing on the topic of oil spills, I found it ironic that this “creative” assignment was a “research” paper in which the teacher dictated exactly what she wanted done.  In my mind, I brainstormed how I would create a story about an oil spill, if it were left to my discretion.  Would I make the characters real or fictitious?  Would I tell the story of the people who caused the oil spill or the ones who cleaned it up?  Would I give a first person narrative by the duck whose feathers were horribly coated with oil?  My imaginative ideas were instantly aborted when the teacher informed me that the paper was strictly research, and she wanted none of my own ideas.  What happened to the creative part of this “creative writing” assignment?

I have seen this all-too-familiar scenario in the classroom many times.  Unfortunately, even in such subjects as art, students’ creativity is squelched by activities which limit individual expression.  In art classes, many students (including myself) have faced the task of drawing and painting a fruit bowl still life or a potted plant that wilts and sheds its leaves during the extended assignment.  Or perhaps the teacher has a favorite artist or prefers a particular genre, and insists that his or her students render their work solely according to that preference.  One would think that art classes should be the paragon of creativity, but I have heard a number of students (from all artistic ability levels) groan and dread coming to class because of limited opportunities for individual expression and dictatorial teacher expectations.  What should be a creative class has become a dead-end street of restriction.  This is certainly not speaking for all art classes, only those where creativity is stifled because of the teacher’s lack of initiative and creative enthusiasm.

I have seen language arts teachers allow students to create drawings to accompany writing assignments, such as doodles in a daily log or journal.  In that respect, these teachers are headed in the creative direction.  I have seen elementary school students draw pictures in response to a story they have read in class.  Again, these teachers are taking creative initiative, especially by introducing art and aesthetic appreciation across the curriculum.  

Having been a part of all these “creative” scenarios through the years, my solution to the dull classroom is unleashing creativity through the making of storybooks.  Social studies, math, science, physical education, foreign language, language arts and the fine arts can all be interwoven into student curriculum.  Regardless of the subject taught, creativity can be applied.  Be advised of the consequences of allowing creativity in the classroom:  Students will have fun.  They will get excited about having a voice in their assignments. Most of all, they will learn skills which will enhance future learning and life experiences.

PART ONE

Chapter One

Creativity:  Both Hemispheres of Brain at Work
Birds do not fly
because they have wings.

Birds have wings

because they need to fly.

First there is a need,

Then there is the facility.

It is just as true in the case of talent:

People do not create

because they have talent.

People have talent

because thy have the need to create.

First there is the need,

Then there is the facility (Melton 14).

CREATIVITY – A word that elicits apprehension in many teachers should in fact be an educator’s most valuable tool.  The overwhelming fear of creativity stems from the teacher’s perception of his or her own imaginative skills.  If the teacher feels insecure in this area, his or her teaching strategies will be devoid of imagination and ingenuity. 

What the teacher needs to realize is that it is not the instructor’s creative talents, but rather the ability of the instructor to extract from the students their own creativity.  In a proper learning environment, teachers encourage students to produce their own ideas without inhibiting their natural, creative instincts.

Because of the structure of the human brain, every person has the ability to be creative.  The functionality of the brain must first be understood in order to grasp this universal trait.


Psychobiologist Roger W. Sperry received the Nobel Prize in 1981 for his innovative studies on the hemispheric structure of the human brain (Edwards xi).  His research revealed the dual nature of human thinking.  Verbal and analytic thinking appear to be primarily located in the left hemisphere of the brain, while visual, perceptual thinking is mainly located in the right hemisphere (Appendix A).

Based on the enlightenment of Sperry’s research, educators need to be sensitive to directing their teaching to both hemispheres of the brain (Edwards 239).  Although students nearly always favor one side or the other, it is the interplay of both hemispheres that directs the students’ intellectual performance.

Any profession relies on the interplay of both hemispheres.  For example, an architect must rely on the logical and technical aspects of engineering originating in the left hemisphere, in combination with innovative design birthed in the right hemisphere (Melton 22).


Allowing students to write and illustrate their own books in the classroom enables them to allow both hemispheres of the brain to work in harmony.  The procedure for book construction will be explained in detail later.


According to Betty Edwards, researcher Daved Galin has pointed out that teachers have three main tasks:  first, to train both hemispheres – not only the verbal, symbolic, logical left hemisphere which has always been trained in traditional education, but also the spatial, relational, holistic right hemisphere, which is largely neglected in today’s schools; second, to train students to use the cognitive style suited to the task at hand; and third, to train students to be able to bring both styles – both hemispheres – to bear on a problem in an integrated manner (Edwards 238).


Book writing and illustration is a valuable cross-curricular activity.  It is appropriate for all subject areas, as the content of the children’s books can directly relate to topics covered in the classroom.


Typically, writing is associated with literature and language arts classes.  However, books written and illustrated by students are valuable tools to bridge classes not necessarily associated with bookmaking.


Students might be asked to elaborate on a scientific theory.  They could offer a hypothesis on a topic such as dinosaur extinction, or come up with solutions for ecological problems.


A mathematics class might choose to explain a formula and its derivation, even using humor to make a formula come to life.  For example, “Pie Are Square” could be the title of a witty play on words for the formula for the area of a circle, [image: image1.png]


.

This activity is appropriate for all grade levels.  It can be an individual effort of a classroom teacher or a collaborative effort among teachers of different subject areas.


Paul Johnson, Senior Lecturer in Art Education at the Manchester Metropolitan University, believes in the importance of students writing and illustrating books in the classroom.  Johnson’s study, in collaboration with a preschool teacher in England, revealed the following benefits of teaching the preschoolers to create their own books:

They acquired greater self-confidence and self-esteem.


They saw themselves as real storytellers.


They were able to take pride in the work they produced.


They acquired independence by creating their own versions of known stories.


They improved their language fluency.


They improved their interpersonal skills.


They were introduced to verbally demanding situations.


They became familiar with book vocabulary.


They developed their intellectual skills by integrating picture making and 
language.


They learned how to structure and plan a book.


They developed fine motor skills:  folding paper, manipulating scissors, pens, 
crayons, and paintbrushes (Johnson 11).

Educators are not the only ones recognizing the importance of students making books in the classroom.  Renowned children’s book author and illustrator Maurice Sendak believes in promoting creativity in the classroom.  “Fantasy is the core of all writing for children…but the fantasies have to be given physical form, so you build a house around them.  And the house is what you call a story.  And the painting of the house is the bookmaking.”  (Kovacs and Preller 54)

As previously discussed, students do not have to rely on concrete facts as a basis for their compositions.  In the arena of the right-brained students, they unleash their creativity through uninhibited imagination and produce the fantasy book (Bicknell and Trotman 127).
Chapter Two
The Story Process

“And what is the use of a book,” thought Alice, “without pictures or conversations?”
Alice’s Adventures in Wonderland (Carroll, 9).

Indeed, as Alice mused, children’s storybooks are a marriage of words and pictures.  The text is no more important than the illustrations, and vice versa.  While there is a specific sequence for making books, known as the story process, it does not matter whether the students create the written story first or the illustrations.   It is also possible to work on the written and pictorial elements simultaneously. 

The story process can be visualized in the Appendix B flowchart, which shows the basic components of a written and illustrated book.  Each stage in the writing process corresponds with a stage in the illustration process.  
THE STORY PROCESS DEFINED

The following definitions allow better understanding of the story process:
Brainstorming (Text)

Brainstorming is jotting down any and every idea that comes to mind while writing or drawing.  Accuracy or refined, developed ideas are not important during this stage.  This stage allows for formulation of the story.  Following the initial recording of ideas, students will organize thoughts for their stories in sequence.  During this time, students will chart the plot structure of their stories.  Additionally, attention will be given to character development, the setting, any background information or further research, and the overall tone of the story.
Rough Draft

This is a copy of the story written in its entirety.  A rough draft needs to be edited before the final copy is produced.
Proofreading and Editing


Rough drafts need to be thoroughly read and checked for mistakes in spelling, grammar, and punctuation.  During the editing process, necessary changes to the story can be determined.  Adult volunteers such as teachers, aides, or parents, as well as students, can serve as editors and offer constructive feedback.
Final Draft


Once proofreading and editing are complete, and revisions have been made, the student can proceed with the final draft.  The final draft must be free of spelling, grammatical, and punctuation errors.  This is the version of the story that will be used for the book.  
Brainstorming (Illustrations)

Brainstorming for illustrations is approached in the same way as brainstorming for a written composition.  It is a time for daydreaming, discussions, or even locating an object for artistic reference while gathering ideas for the drawings.  During this stage, students can jot notes and doodle to their hearts’ content without any interference or critiques by others.

Thumbnail Sketches

Thumbnail sketches can overlap into the brainstorming stage.  These sketches are usually very small, quick doodles lacking quality, detail, and refinement.  Thumbnails establish the composition (Bicknell and Trotman 83).
Preliminary Drawings


Following the thumbnail sketches, preliminary drawings are created.  These preparatory images will be the approximate size of the final illustrations.  The preliminary drawings have more detail than thumbnail sketches, however, only a moderate amount of time and effort should be invested (Kovacs and Preller 71). 
Final Illustrations

Following all necessary revisions, the final drawing is the one used in the book.  The choice is left with the individual student regarding the addition of color to the illustrations.  While final drawings can be just that – drawings- most children enjoy colorful scenes in picture books.

Page Layout


During this stage, the written and illustrated components are merged for the first time with the creation of the mock page layout.  A mock page layout is useful for deciding how pictures and text will be arranged on each page (Bicknell and Trotman, 97).  Page layout will be discussed in detail later.  


Once the layout has been designed, final illustrations and text are arranged as planned. The book is then ready for binding.

Chapter Three
The “Write” Start:  The Written Composition

For many students, the starting point of a story is the most challenging part.  This can best be described as “fear of the white.”  Akin to writer’s block, fear of the white is initiated by the intimidating prospect of filling a blank page with words.  To make matters more complicated, those who experience fear of the white are not as much concerned by the quantity of words as by the quality.  The words, when written, must be composed in such a way that the meaning of the story is apparent.  

The students’ minds may be filled with fantastic story ideas, but the act of sitting with pen or pencil in hand and transferring those ideas to paper is an entirely different act.  Teachers need only to gently remind the students to put forward their best efforts on every page of a book, as if it were a work of art – as indeed it is (Johnson 29).

Teachers must ensure that the students’ writing environment is one which is conducive to creativity.  Although it is necessary for the teacher to provide the students with a set of guidelines and expectations for the writing assignment, special care must be given so that students will not find the task insurmountable.  Some possibilities include practice free-writing exercises, which can be presented at the beginning of class, even as students enter the room and get settled.  The teacher need not be concerned with criticism or critical analysis of student work.  

If the students are relaxed going into the activity, they will be more likely to express themselves with ease and enthusiasm.  To create an inspirational setting, the teacher may even select instrumental musical pieces to softly play in the background.  Some individuals find it easier to work to music.  Depending on the class size and the students’ preferences as individuals, the teacher can determine which techniques are most effective for writing activities.  The most important thing a teacher can do is allow the students to realize that a blank sheet of paper is nothing to dread; it is a clean slate and a beginning.  Just as an athlete prepares to begin a race, the same can be said for the young writer; the concept is the same:  “On your mark.  Get set.  Go!”

There is such a thing as hope for a creatively hopeless situation.  Some students experience frustration when asked to use their imaginations.  Second grade teacher Linda Poston shared such an experience she had with a former student.  Following a short oral reading activity, the students were asked to sit and close their eyes, then share what mental imagery was manifested upon reflection of the reading.  One student, who was severely challenged by the instructions, raised his hand.  While keeping his eyes shut and squinting as though to squeeze the ideas out, he uttered,  “Ms. Poston, it’s so dark in here I can’t see a thing.”  

Following the boy’s remark, fellow classmates volunteered what they imagined with their eyes shut.  Each student “saw” something different.  This sparked a discussion, which enabled the boy to realize it was alright to have an idea different from everyone else’s.  He closed his eyes once more.  Without fear of giving a “wrong” reply, he eagerly shared the vision in his brain.

 Different factors such as emotions, outside activities, or even weather can influence one’s attitude toward creativity.  A warm sunny day can energize and enhance moods.  Some individuals are inspired by cold wet weather because it means that indoor things can get accomplished, while others may feel upset that they cannot enjoy being in the great outdoors.  Attending a sporting event can be exhilarating to both competitors and spectators.  Others may feel energized by sitting in solitude, with only the company of birds and wildlife.  

The key to remember is every person is unique.  What can make the creative juices and energy flow in some may not do so for others.  Teachers can get clued into what inspires students through discussions.  Some individuals need extra motivation when it comes to getting in touch with their creative selves, as in Poston’s example.  On occasion, a student will complain, “I can’t come up with any good ideas!”  Most importantly, the students must understand that there is no such thing as a bad idea.  The teacher can bolster the students’ confidence by allowing them to be themselves.  
Creativity is about NOT conforming.  Students must not be expected to fill a certain mold.  The students’ individuality should shine through in their ideas.  Consequently, creativity is something they are doing for themselves; it does not matter that their ideas are different from those of their classmates.  The main thing to consider is that ideas must be meaningful.  Because the students are coming up with their own ideas and expressing their individuality, their ideas must be something of significance to them. 

Teachers can initiate discussions or free-writing exercises pertaining to students and their interests or experiences.   It is essential to ask students questions that cannot be answered by a simple, “Yes,” or “No.”  Below are suggested discussion prompts to get young minds working:


What happened on your very first day of school?  

What about your most embarrassing moment?  and

What if your most embarrassing moment happened on your first day of school?  
What about the best day of your life?  


Have you had the best day of your life, or are you still waiting for it to happen?  


If it hasn’t happened yet, what would it be like?


Students can respond to these and many other questions provided by the teacher.  Likewise, students can submit their own questions to be answered by the entire class.  Personal responses lay the groundwork for the story-writing process.  This form of brainstorming can be coupled with teacher-suggested story starters for students who may need an extra boost in getting the creative process running. 
 Story Starters


Story starters are similar to discussion prompts in that they instigate brainstorming and individual thought processes.  They are different from discussion prompts in that they do not necessarily ask a question.  A complete statement or even a fragment of a sentence will suffice.  The only requirement is that whatever text follows the statement must ultimately develop into a story.

Teachers may present a selection of story starters to the class and indicate whether each student will receive a separate topic or whether one topic will be addressed by the entire class.  Some suggestions allow for the student to randomly select a topic from out of a box or bag, or the student may voluntarily sign up for a topic.  The teacher may also designate a topic to suit the interests of an individual student.  Regardless of the approach taken, each student will come up with his or her own inventive reply, on which creative exercises will be based.  Appendix S provides suggestions for story starters.

Once a student has a story starter, he or she will jot down anything and everything that comes to mind when reading the statement or question.  This is brainstorming on paper.  Some students may want to seek the advice of a teacher or other classmates, but such assistance should be avoided, so the students’ ideas would be original.  Again, there are no bad ideas when brainstorming, and there are no “right” or “wrong” answers.

Below is an example of a student brainstorming response to the story starter, “My neighbors are aliens.”
The facts:

My neighbors are the Smiths.

They moved from California.

There are three kids in the family.

They have a swimming pool in the backyard.

They drive a silver van.

Mrs. Smith grows a lot of plants in the house.


Following the list of facts come the wild imaginings of this same student.  Notice how the truth has become extremely altered, yet the commonality remains:

Making up silly stuff:

My neighbors are the Smithallyooks.

There’s a funny green glow at night from their backyard.

Their van has a lot of colored lights around the wheels and doors and maybe underneath (it’s a UFO).

Their swimming pool dries up at night, and it’s really a UFO launchpad.

There is one kid in the family, and he has three heads.

They recently moved from the planet Flicktasha.

They eat plants and leaves off trees.


It is evident that this student has a grasp of the story process while staying focused on the topic and task at hand.  This example shows the perfect ingredients for a wacky – maybe even scary – science fiction tale (Appendix R).
The Plot

The plot is the very heart of the story.  There has never been such a story that read, “Once upon a time, the end.”  If there were such a tale, not only would be the shortest one in the world, but it would also be completely pointless.  In a story, the plot carries all the weight.  It gives the story meaning.

The teacher should explain to the students that all plots are not created equal.  Some stories are humorous, while others are real tear-jerkers.  Some stories drag along and seem dull, while others are action-packed from the beginning to the end.  Some stories start out slowly and then pick up the pace.  Teachers may ask students which kind of plot they enjoy reading most.  Students will take this into consideration when writing and illustrating their own books.


Depending on the grade level, students may have already learned about story plot structures in their language arts and literature classes.  Five parts, explained in Appendix T allow for student understanding of the plot structure.  
1. EXPOSITION:  This is the beginning (introduction) of the story.

2. RISING ACTION:  This includes events taking place as the story unfolds.

3. CLIMAX:  This is the most exciting part of the story; the turning point.
4. FALLING ACTION:  This includes events following the climax.  It leads to the end of the story.

5. RESOLUTION:  This is the end of the story; the conclusion; conflicts are resolved.

The plot sequence can be visualized as a mountain peak, as illustrated in Appendix C.  This illustration demonstrates the similarity between the sequence of a story and mountain-climbing.  The mountain climber starts out at the bottom.  As he continues his ascent, excitement escalates until he reaches the top of the mountain.  Reaching the top of the mountain peak is the most exciting part of the entire adventure!  Once he has come to the top, he knows that he cannot go any higher, so he starts back down.  In the end, everything levels out, and the mountain climber has reached his destination.

As the students prepare their written compositions, a fill-in-the-blank plot diagram (Appendix D), is a useful graphic organizer.  Understanding the sequence of events in a story will likewise help the students develop illustrations.  

Suppose a student chose to write a story without a definite ending.  Such open-ended stories are known as cliffhangers.  Certain questions are left unanswered.  Not all conflicts are solved.  Cliffhangers create a sense of adventure as well as mystery, because the reader can form his or her own ideas as to the stories’ endings.  


Consider what might happen next if this were the last sentence in a story:  “With shaky hands, I tore open the envelope, not knowing what I might learn.”


A well-known example of a cliffhanger is Frank R. Stockton’s “The Lady, or the Tiger?” which was first published over one hundred years ago.  Having all the qualities of a fairy tale, the story puts the jealous princess in the middle of a dilemma: whether her lover will be eaten by a tiger or allowed to marry another woman. The story ends abruptly, without revealing the princess’s decision or her lover’s fate. 

“The question of her decision is one not to be lightly considered, and it is not for me to presume to set myself up as the one person able to answer it. And so I leave it with all of you: Which came out of the opened door,--the lady, or the tiger?” 

(http://www.pagebypagebooks.com/Frank_R_Stockton/).

Students may find themselves patterning their writing after the styles of their favorite authors.  What they read influences how they write.  The teacher must ensure that the students’ work is original and not a copy of an existing story.  

Chapter Four

The Big Picture:  Illustration
“When a finished illustration…surpasses the dream, there is no thrill quite like it.”

Marguerite Henry (128).
Recommended Art Supplies

The possibilities are endless when it comes to materials available for illustration.  Students need not use sophisticated art supplies.  Many school budgets place restrictions on the amount spent on creative materials (Melton 61).  Students can be presented with the option of drawing the illustrations in either black and white or color.  Most children gravitate toward full-color picture books, but there are a few who prefer polishing their black and white drawing abilities to working in color.

Markers or colored felt tip pens in varying widths and colors make excellent choices for illustrations (Parramon 46).  Most students already own sets, as markers are required school supplies in elementary grades.  All other grade levels typically have classroom access to marker sets.

Colored pencils are the choice of many professional illustrators and students alike because of their ease of use and wide range of colors.  There is no mess to clean up (62).  There are no hazards involved with the medium.  The illustrator can easily blend colors and experiment with textures.  Additionally, colored pencils are ideal for detailed work and tight spaces.

Another popular medium in the professional illustration world is watercolor.  These paints are valued for their luminosity (27) and for different degrees of transparency, which can be achieved according to the ratio of water to paint.  


While prized by professionals, watercolor paints prove somewhat impractical for student book illustration and book-making.  Watercolor paper is much thicker than standard typing paper.  Because in classroom book-making, the text and illustrations must share the same paper, watercolor paper would prove to be too bulky for book binding.  Additionally, any paper of lesser weight would not withstand the addition of water, warping in the process.  


One possibility for watercolor illustrations is the use of a computer scanner, which may be accessed in the school computer lab.  Scanners can take the original painting and save it to a computer, where it can be digitally manipulated, with electronic incorporation of text.  This option would be most suitable for advanced secondary school students, but is extremely time-consuming even for a fast worker.  With writing and illustrating books, students need only the basics to get them going, especially when time and resources are a factor.

For students who want to achieve professional-looking illustrations without a lot of mess or stress, ink pens can help give that extra edge.  Black pens are recommended for emphasizing drawings with bold outlines which add emphasis (Melton 67).  Different tip widths ensure variety for sketching and creating visual texture, as well as other special effects.  Pens can be combined with other media or can be used alone to create monotone illustrations.

Pencils (otherwise known as graphite) can be used for both light sketching and drawing before the addition of color, or they can be used alone.  While a simple number two HB lead will suffice for any drawing, the teacher may wish to allow student experimentation with other varieties of lead.  Graphite lead is available in different densities.  Softer lead yields darker broader marks and is known as “B” lead.  Hard lead is known as “H” and yields lighter, thinner strokes.  Numbers assign the range of density.  For example, 9B is the softest, and 9H is the lightest.  More than likely, only art rooms are equipped with a full range of lead densities.  One downfall of pencils is their tendency to smudge when the pages are handled.  To prevent smudging, a spray fixative is necessary, and that is a toxic product which should not be used by young students.  Toxic art supplies are discussed later.




While crayons are popular with the younger students, wax crayons are not ideal for illustrations for these reasons:  The wax can transfer to facing pages in the book.  One cannot add many details when using crayons, as they are not intended for tight areas.  Also, crayons have the tendency to yield amateurish results.  Even though students are amateurs at illustrating and book-making, it is important that their work be of quality.

While some interesting visual effects and blending techniques can be achieved with soft pastels or chalk, these products are discouraged from classroom book illustration.  Pastels and chalk smudge and require a spray fixative, which, as mentioned earlier, is a school safety concern.

Safety in the Art Room

Illustration can be a lot of fun, but the teacher must be sure that only safe art materials are used in the classroom or art room.  Certain products are legally prohibited for pre-Kindergarten through grade six, while these same items can be purchased for use by grades seven through twelve. 

 By law, every art or craft supply carries a label indicating whether the product is non-toxic or toxic.  The Art & Creative Materials Institute, Inc. (ACMI) is a United States organization that has researched and tested over 60,000 art and craft supplies for toxicity.  A team of qualified toxicologists, as well as universities, investigate every new creative product that comes out on the market.  ACMI tests for acute or short-term, as well as chronic, toxicity.


What do ACMI’s labels mean?  Appendix E shows a non-toxic seal, with the designation AP (Approved Product).  Items bearing this label contain no materials in sufficient quantities that are harmful or cause injury to humans.  These products do not have any short-term or chronic adverse effects.  All products bearing the AP non-toxic seal are non-toxic for children and adults, because toxicologists base their evaluations on the use and abuse (such as ingesting a material) of the products by a small child.

Conversely, Appendix  F shows ACMI’s  CL (Cautionary Label) seal, which accounts for only fifteen percent  of adult art and craft supplies, and none of the children’s materials.  CL seals indicate that the product is hazardous and can have either acute or chronic toxicity.  CL products additionally list harmful contents.  As mentioned earlier, toxic products are prohibited in grades preK through six.  Likewise, they are not to be used by special education students or adults with health conditions which would be affected by the products.


It is doubtful that teachers or students will be involved with any hazardous materials during the creation of the books, but safety should be a top priority.  An adult must always be present.  Preferably, students should not use art media such as pastels or chalk, as these require aerosol fixatives.  If hazardous or potentially hazardous materials are used in the book-making project, a capable adult should be the only one handling and storing the materials, and must do so in a well-ventilated area outside the classroom, and not during school hours.  One cannot rely on odors or appearance of products.  An art material that smells pleasant or has no odor can possibly endanger lives!  For more information on ACMI and their standards for safety, teachers can consult their website at http://www.acminet.org.
Using Models

Students will enjoy using models for their illustrations.  A model is anything the artist uses as a drawing guide.  It can be a photograph or other picture.  It can be an object or a person.  Some people have the ability to draw really detailed pictures out of their own imaginations, while others have to look at something as a guide.  Needing to look at something does not mean that one is not as good an artist as a person who can draw from his or her imagination.  A true artist will actually use both imagination and models to create works of art.


Life drawing art classes taught in college, use real people for models instead of photographs.   American illustrator Norman Rockwell used people he knew for models in his paintings (Rockwell 105).  He chose children and adults who had expressive features and could hold a pose.


While live models are not always available, jointed figures are practical for classroom use, as they can infinitely hold a pose and are small enough to sit or stand on a tabletop.  Appendix G shows a sampling of artists’ posable models available from mail order distributors or local craft and hobby dealers.

Teachers should encourage students to practice using models.  A student volunteer can strike a pose for a minute or two while classmates draw quick sketches.  These drawings can be nothing more than thumbnail sketches, lacking detail.  Quick sketches of live models are called gesture drawings.  Emphasis is placed on capturing the overall pose.

Students may wish to use objects such as toy cars and animals (108) for models.  They may also use photographs as references for action poses.  Teachers should discourage copying reference photographs exactly, as students are responsible for their own creative ideas!

Feelings


Emotions make any drawing or story come to life.  Imagine how boring it would be if a favorite cartoon character never did anything funny, or superheroes never became angry at evil and injustice in the world.  Illustrators possess the power to give story characters life by drawing them expressing emotions.  


Another factor to consider is the emotional expressions of animal characters.  While animals neither reason nor express feelings in the same way as humans, they do have feelings.  Teachers can show students examples of storybooks with expressive animal characters, as inspiration for students who have included animals in their stories.  Appendix H shows a stray cat feigning illness in Graham Oakley’s The Church Cat Abroad.  Appendix I depicts a scene from The Tale of Mrs. Tiggy-Winkle by Beatrix Potter.  Mrs. Tiggy-Winkle, a hedgehog in human clothing, enjoys a cup of tea with a little girl named Lucie.  The anthropomorphic nature of Mrs. Tiggy-Winkle is seen in not only her human attire, but in her interaction with Lucie.  Students may wish to create animals with such characteristics in their own storybooks.

When students are allowed to practice drawing techniques and use their imaginations, creative works of art are born.  They will be amazed at what they can produce in a short amount of time.
PART TWO
A Teacher’s Strategy for Writing and Illustrating Books in Three Weeks


Timing a book-making project requires fine-tuning.  Too much time on one aspect or another at the expense of the overall shape, and the thing easily falls apart; the book will remain unfinished (Johnson 29).
Day One

The teacher will announce, “In three weeks you will have written and illustrated your very own book.  Before deciding what your book will be, think about favorite stories and what makes them special to you.”  The teacher will allow students to engage in a brief discussion.


Following the discussion, the teacher will initiate a brainstorming game to get creative juices flowing.   The game should be limited to five minutes.  Students sit in a circle, and the teacher begins to make up a story.  He or she stops abruptly in the middle of a thought, and the student beside the teacher picks up where the teacher leaves off and continues with his or her own contribution to the story.

For example,
Teacher:  “This morning I saw the strangest thing on the way to school…”

Student 1:  “It was big and slow and smelled funny, sort of like a …”

Student 2:  “fish.  And when I came up behind it…”

Student 3:  “it turned a flip and stared back at…”  (and so on)

The story continues round-robin style until it comes back to the teacher, who brings it to a close.  


Following the brainstorming game, the students will spend the remainder of the class brainstorming and jotting ideas for stories.  By the end of class, the students will turn in all written notes, along with a statement (not a title) describing the general idea of their stories.  There will be no homework, as all book materials will remain in the classroom or in the teacher’s possession.

Students will be evaluated, based on participation and completion of the brainstorming writing assignment.  The teacher will add comments on the students’ papers, and will determine if any story ideas need to be changed, based on his or her discretion or school policy.
Virginia Standards of Learning
English - Oral Language
6.1
The student will analyze oral participation in small-group activities.

a) Communicate as leader and contributor.

b) Evaluate own contributions to discussions.

c) Summarize and evaluate group activities.

d) Analyze the effectiveness of participant interactions.

7.1
The student will give and seek information in conversations, in group discussions, and in oral presentations.
b)  Communicate ideas and information orally in an organized and succinct manner.
8.2
The student will develop and deliver oral presentations in groups and individually.

a) Choose topic and purpose appropriate to the audience.
Writing
6.6
The student will write narratives, descriptions, and explanations.

a) Use a variety of planning strategies to generate and organize ideas.
7.8 
The student will develop narrative, expository, and persuasive writing.

a) Apply knowledge of prewriting strategies.

8.7
The student will write in a variety of forms, including narrative, expository, persuasive, and informational.

a) Use prewriting strategies to generate and organize ideas.

b) Organize details to elaborate the central idea. 
Day Two

At the beginning of class, the teacher will discuss yesterday’s writing assignment and return evaluated student papers.  It is important that the teacher show enthusiasm about the students’ ability to come up with unique story ideas.  Support from the teacher will encourage students to produce their best work.


Day Two will place emphasis on the written elements of a story.  These elements include topics such as character development, verbal imagery, and the structure and components of a story’s plot.


The teacher will elaborate on how the story’s characters must be convincing and compelling.  Main and supporting characters can be real or fictitious people, animals, or inanimate objects.  He or she might cite an example of a biography like Rosa by Nikki Giovanni, an autobiography such as Broken Arrow Boy by Adam Moore, or an imaginative tale like Ox-Cart Man by Donald Hall.  The teacher may feature literary animals such as Norman Bridwell’s whimsical Clifford the Big Red Dog or Elizabeth Henning Sutton’s photography book, A Pony for Keeps.  Finally, Virginia Lee Burton’s book, Mike Mulligan and His Steam Shovel, along with Watty Piper’s The Little Engine That Could, are examples of personified vehicles and machinery.

The plot structure is the framework of the story.   Some students may have already learned about it in another class.  If so, today will be a refresher lesson.  The teacher will distribute the plot structure worksheet (Appendix D;  Also on website).  Students will complete the sheet and turn it in.  If the students have finished their worksheets early, they may begin writing their rough drafts.  The teacher will collect the plot structure worksheets for evaluation.
Virginia Standards of Learning
English - Reading

6.4 
The student will read and demonstrate comprehension of a variety of fiction, narrative nonfiction, and poetry.

a) Identify the elements of narrative structure, including setting, character, plot, conflict, and theme.

b) Use knowledge of narrative and poetic structures to aid comprehension and predict outcomes.

c) Describe the images created by language.

d) Describe how word choice and imagery contribute to the meaning of a text.

e) Describe cause-effect relationships and their impact on plot.

g) Explain how character and plot development are used in a selection to support a central conflict or story line.

h) Paraphrase and summarize the main points in the text.

7.6
The student will read and demonstrate comprehension of a variety of informational texts.

a) Use knowledge of text structures to aid comprehension.

b) Use knowledge of words and phrases that signal an author’s organizational pattern to aid comprehension.

g) Organize and synthesize information for use in written and oral presentations.
8.6
e)   Read and follow instructions to complete an assigned task.

Writing

6.6
The student will write narratives, descriptions, and explanations.

b) Use a variety of planning strategies to generate and organize ideas.

c) Establish central idea, organization, elaboration, and unity.

7.8 
The student will develop narrative, expository, and persuasive writing.

b) Apply knowledge of prewriting strategies.

c) Elaborate the central idea in an organized manner.

8.7
The student will write in a variety of forms, including narrative, expository, persuasive, and informational.

c) Use prewriting strategies to generate and organize ideas.

d) Organize details to elaborate the central idea.

Day Three


The teacher will emphasize budgeting time while working.  Due to time restriction, the books will be limited to a total of sixteen written and illustrated pages.  Students will spend the remainder of class working independently on their rough drafts.

Virginia Standards of Learning
English – Writing
6.6
The student will write narratives, descriptions, and explanations.

b)  Establish central idea, organization, elaboration, and unity.

c)  Select vocabulary and information to enhance the central idea, tone, and voice.

d) Expand and embed ideas by using modifiers, standard coordination, and subordination in complete sentences.
7.8 
The student will develop narrative, expository, and persuasive writing.

b)   Elaborate the central idea in an organized manner.

c)   Choose vocabulary and information that will create voice and tone.

d) Use clauses and phrases to vary sentences.

8.7
The student will write in a variety of forms, including narrative, expository, persuasive, and informational.


b)   Organize details to elaborate the central idea.

c)   Select specific vocabulary and information.
Day Four

Students will finish their rough drafts.  The teacher will announce that peer editing will take place during the next class meeting.
Virginia Standards of Learning (Same as Day Three)
Day Five


The teacher will hold a brief lecture on proofreading and editing manuscripts.  Emphasis will be placed on constructive criticism.  No negative remarks from classmates will be allowed.  The teacher will then pair off the class for editing.  The remainder of the class period will be spent proofreading and peer-editing.  At the end of class, all rough drafts will be collected by the teacher, who will evaluate, edit, add comments, and return them to the students on Day Six.  The teacher may also share the editing duties with a co-teacher.
Virginia Standards of Learning
English – Reading
6.5
The student will read and demonstrate comprehension of a variety of 
informational selections.

a) Identify questions to be answered.

b) Make, confirm, or revise predictions.

c) Use context to determine meanings of unfamiliar words and technical vocabulary.

d) Draw conclusions and make inferences based on explicit and implied information.

Writing
6.6
e)   Revise writing for clarity.

7.8
e)   Revise writing for clarity and effect.

7.9
e)   Edit for verb tense consistency.

8.7
d)   Revise writing for word choice, sentence variety, and transitions among 

      paragraphs.
8.8
The student will edit writing for correct grammar, capitalization, punctuation, spelling, sentence structure, and paragraphing.
Days Six and Seven


The teacher will distribute the students’ edited rough drafts at the beginning of class on Day Six.  Students will be allowed the opportunity to confer with the teacher about their edited papers.  Once the students and teacher are in agreement over the rough drafts, the students will work on their final drafts, with completion at the end of class on Day Seven.
Virginia Standards of Learning
Writing

6.6
e)   Revise writing for clarity.

7.8
e)   Revise writing for clarity and effect.

7.9
e)   Edit for verb tense consistency.

8.7
d)   Revise writing for word choice, sentence variety, and transitions among 

      paragraphs.

8.8
The student will edit writing for correct grammar, capitalization, punctuation,    
spelling, sentence structure, and paragraphing.
Day Eight 

Day Eight will be a transition from writing.  Students will begin their work on illustration.  Over the next several days, they will be expanding and refining their drawings.  Before the final illustrations are created, the students will decide how they want their text and pictures to be arranged.   Page layouts will be discussed on Day Nine.

For Day Eight, the teacher will remind the students how they began the writing process by brainstorming.  They will take a similar approach to illustration.   The teacher will also remind students of their previous discussion on character development.  As with the manuscript, students need to create expressive characters in their illustrations.    The teacher will distribute worksheets (Appendix J; Also on website) for completion during class.  Students will be required to draw either the same or different characters expressing a variety of emotions as indicated on the worksheet.  This activity will encourage creative expression and will discourage stereotypical “stick figures” or “smiley faces.”  


Once the students are finished with their worksheets, they will submit them to the teacher.  Any time remaining will be devoted to brainstorm sketching and doodling on unlined paper or sketchpads.  These drawings will not be collected but will remain in the classroom.
Virginia Standards of Learning
Visual Arts

6.4
The student will use visual memory skills to produce a work of art.

6.8
The student will utilize fantasy as a means of expression in works of art.

6.16
The student will discuss the ideas and emotions expressed in works of art using appropriate art vocabulary.

7.5
The student will communicate information and ideas through illustration.

7.11
The student will create works of art by representing and interpreting ideas from other fields of knowledge.

7.14
The student will use problem-solving skills to create a work of art that communicates ideas or emotions.

7.24
The student will identify the processes artists use to create works of art by analyzing rough sketches, drafts, and series.

8.9
The student will create and maintain an art portfolio.

8.19
The student will provide evidence of the critical and artistic processes used to achieve final art solutions in personal works of art by documenting preparation, rough drafts, and final solutions.
8.22
The student will describe personal sensory responses to the visual qualities of a work of art using appropriate art vocabulary.

Day Nine


The teacher will begin Day Nine with an interactive exercise.  Students will have the opportunity to practice drawing from life using their classmates as models.  The teacher will explain how professional artists, such as Norman Rockwell, use real people for models.  They pose their models to depict the action they are portraying.  

The teacher will provide the students with the art term, “gesture drawing.”  The teacher can share the following explanation of gesture drawings:

“Suppose you see someone skydiving from an airplane.  You want to take a picture of the free-falling diver before he opens his parachute and slowly sails to the ground.  You have forgotten to bring your camera, but you do have a sketchpad and a pencil.  Your only chance of capturing the image of his free-fall is if you draw his picture.  The catch is you realize you only have less than one minute before he opens the parachute and lands.  What will you do?  DRAW FAST!”

For the activity, students will be paired off.  One will sketch while the other strikes a pose.  The pose can only be held for one minute.  When the teacher calls time, the other student takes a turn and poses while his or her partner sketches.  Some students will include more details in their drawings such as clothing, accessories, or facial features.  The amount of detail is not as important as drawing the actual pose.   

Following the gesture drawing activity, the teacher will explain to the students that they will switch gears and discuss the layout of their books.  Before students begin working on their preliminary sketches or final drawings, they need to decide how the pictures and text will be arranged on each page of their books.  The teacher will explain how book illustrators and publishers create page layouts, which show rough sketches to symbolize illustrations accompanied by squiggles and lines to represent text.   Appendix K shows an example of a layout spread for a 16-page book.


The teacher will distribute blank layout spreads for the students to complete and submit at the end of class.  The teacher will additionally provide students with the following illustration vocabulary terms:  thumbnail sketch, preliminary drawing, and final illustration.  He or she will remind the students that they have already completed thumbnail sketches from the previous day’s visual brainstorming activities, as thumbnail sketches are quick and lack detail.  The layout page activity will also allow students to create thumbnail sketches as they determine the placement of illustrations and text.


Because of time constraints, students will not spend as much time illustrating their books as a professional artist.  Unlike professionals, who create rough sketches before finalizing the illustrations, students will create preliminary drawings in pencil, which will later be colored with markers or colored pencils.  The preliminary drawings will be started on Day Eleven.
Virginia Standards of Learning

Visual Arts

6.2
The student will use the principles of design to express ideas and create images, including proportion, rhythm, balance, emphasis, variety, and unity

6.10
The student will identify the components of an artist’s style, including materials, design, methods, and subject matter.

6.17
The student will identify the relationship between art processes and final solutions.

7.2
The student will create the illusion of movement in two-dimensional and three-dimensional works of art.

7.5
The student will communicate information and ideas through illustration.

7.12
The student will use mechanical graphic arts instruments and devices to solve commercial design problems.

7.14
The student will use problem-solving skills to create a work of art that communicates ideas or emotions.

7.24
The student will identify the processes artists use to create works of art by analyzing rough sketches, drafts, and series.

8.8
The student will demonstrate skill in combining text and imagery using computer technology.

8.15
The student will analyze the effect the elements of art and the principles of design have on the communication of ideas.

8.19
The student will provide evidence of the critical and artistic processes used to achieve final art solutions in personal works of art by documenting preparation, rough drafts, and final solutions.

Day Ten

Switching gears again, students will spend Day Ten working on writing or typing the final text pages for their books.  The stories will by typed or hand-written at the discretion of the teacher.  While typing yields a more professional-looking book, students may not necessarily have access to computers with printers or posses typing skills.  Depending on materials available for the bookmaking project, students may be working with blank books, which are already bound.  It would be impossible to type stories for that format.  If typed manuscripts and hand-made books are desired, the teacher can recruit volunteer adults or personnel to facilitate the printing process and assist students in the book-binding process.

Hand-writing or typing the story before adding illustrations is beneficial.  Any mistakes made while writing or typing can be corrected easier than redrawing a picture.  If a student makes an uncorrectable error while drawing, he or she can start over.

All of Day Ten will be spent on the final text for the story.  Students who finish before the end of class may begin lightly sketching their illustrations in pencil.
Virginia Standards of Learning

English – Reading and Writing
6.6
The student will write narratives, descriptions, and explanations.

a) Use a variety of planning strategies to generate and organize ideas.

7.8 
The student will develop narrative, expository, and persuasive writing.

f)   Use a word processor to plan, draft, revise, edit, and publish selected writings.

8.6
The student will read, comprehend, and analyze a variety of informational sources.

e)   Read and follow instructions to complete an assigned task.

8.7
The student will write in a variety of forms, including narrative, expository, persuasive, and informational.

e) Use available technology.
Days Eleven and Twelve

The students will spend all of Days Eleven and Twelve illustrating their books.  If any students did not complete their writing on Day Ten, they must do so by the end of class on Day Eleven. 


The teacher will stress the importance of making preliminary drawings in pencil, which can later be erased as color is added.  Unless the students finish their preliminary drawings before the end of class on Day Twelve, final illustration will begin on Day Thirteen.
Virginia Standards of Learning

Visual Arts

6.2
The student will use the principles of design to express ideas and create images, including proportion, rhythm, balance, emphasis, variety, and unity.

6.4
The student will use visual memory skills to produce a work of art.

6.8
The student will utilize fantasy as a means of expression in works of art.

6.9
The student will create original works of art using computer graphics and computer-generated text.

7.4
The student will use line variations, including directionality, width, and implied line to create contrasting qualities in a composition.

7.5
The student will communicate information and ideas through illustration.

7.7
The student will create contour line drawings that demonstrate perceptual skill.

7.11
The student will create works of art by representing and interpreting ideas from other fields of knowledge. 
7.13
The student will create original works of art using computer design programs.

7.14
The student will use problem-solving skills to create a work of art that communicates ideas or emotions.

7.24
The student will identify the processes artists use to create works of art by analyzing rough sketches, drafts, and series.

8.2
The student will further expand and develop the use of the elements of art and the principles of design.

8.5
The student will use line to create value in a work of art.

8.8
The student will demonstrate skill in combining text and imagery using computer technology.

8.19
The student will provide evidence of the critical and artistic processes used to achieve final art solutions in personal works of art by documenting preparation, rough drafts, and final solutions.


Days Thirteen and Fourteen

By Day Thirteen, students will begin their final illustrations.  The teacher will recommend that the students use a blank ink pen or fine-tipped marker to outline their pencil drawings.   Any unwanted pencil marks can be erased afterward.  

Students may use any colored medium available.  Colored pencils and markers are the best choices and yield pleasing results.  It is essential that younger students use non-toxic materials for illustration.  Students in grades seven and older may have access to potentially toxic art supplies (especially if the illustration is taking place in a school art room), so it is paramount that the teacher explain the importance of safety when using art supplies (Appendix X; Also on website).


Students will continue with final illustrations through Day Fourteen.  Binding will take place on Day Fifteen.
Virginia Standards of Learning

Visual Arts

6.2
The student will use the principles of design to express ideas and create images, including proportion, rhythm, balance, emphasis, variety, and unity.

6.17
The student will identify the relationship between art processes and final solutions.

7.3
The student will apply the elements of art and the principles of design in two-dimensional and three-dimensional works of art, including line, shape, form, color, value, texture, space, proportion, rhythm, balance, emphasis, variety, and unity.

7.4
The student will use line variations, including directionality, width, and implied line to create contrasting qualities in a composition.

7.5 The student will communicate information and ideas through illustration.

8.2
The student will further expand and develop the use of the elements of art and the principles of design.

8.5
The student will use line to create value in a work of art.

8.10
The student will apply ethical procedures in the execution of works of art.

8.19
The student will provide evidence of the critical and artistic processes used to achieve final art solutions in personal works of art by documenting preparation, rough drafts, and final solutions.


Day Fifteen


Unless the students have used another format of bookbinding such as prefabricated blank books, Day Fifteen is devoted to binding.  There are many binding methods available, ranging from simple to intermediate/advanced.  A practical, mistake-proof method is the GBC Proclick, rotary binding punch, which can be purchased from office supply retailers for around $60.00.  The device itself punches 32 holes in up to six sheets at a time, allowing a snap-on spine (similar in appearance to coil spines) to secure up to 100 pages.  The plastic spines run around fifty cents apiece with the initial investment of the binder as the most costly part.  It is safe, quick, and easy for all ages to use.

A more traditional approach to bookbinding is folding and stitching the pages together by hand.  This is more appropriate for the advanced student, or even as an extracurricular workshop.  Traditional bookbinding cannot be completed in one class period.  Author David Melton has used traditional bookbinding in his own student workshops.  Appendices M, N, and O are illustrations from his workshop which show steps involved in folding and stitching books.

Once the stitching is complete, the making of a book jacket is optional.  At this point, the traditionally-bound book is complete.
Virginia Standards of Learning

Visual Arts
6.17
The student will identify the relationship between art processes and final solutions.

7.14
The student will use problem-solving skills to create a work of art that communicates ideas or emotions.

8.10
The student will apply ethical procedures in the execution of works of art.

PART THREE
The Interactive Website www.creativityunleashed.net

The website functions as a companion to the bookmaking project and can be used by both students and teachers or parents.  The site was constructed entirely without assistance of templates, using Adobe Photoshop 7.0 and Adobe ImageReady 6.0 software, with pages uploaded to the internet through Microsoft FrontPage 2000.  Unless otherwise noted, images used on the site (including illustrations, drawings, animations, worksheets, and other graphics) were created by Sarah Meadows.  The page layout and design was also created by Sarah Meadows in 2006.  Each page was constructed in Adobe Photoshop, with hyperlinks, rollovers, and animations created and saved for the web in Adobe ImageReady.

The domain name, www.creativityunleashed.net, was registered in July 2006 to serve as a permanent address for the thesis website.    Because a domain forwarding service is used for this particular address, the visitor will automatically be redirected to the actual location of the Creativity Unleashed homepage, which is http://www.sarahmeadows.com/creativity.html.  All pages within the Creativity Unleashed site are extensions of the www.sarahmeadows.com site.

Appendix O shows the homepage (http://www.creativityunleashed.net or http://www.sarahmeadows.com/creativity.html).  The visitor is given the option of clicking on the area designated for student entry, which is to the left of the animated dog or for the area to the right of the dog, which is designated for teacher (or parent) entry.

Clicking on the teacher area will direct the visitor to http://www.sarahmeadows.com/teacherinfo.html.  From this page, teachers can view, download, or print a copy of this thesis.  Other links include Virginia Standards of Learning, as well as resources such as book supply distributors, professional organizations for writers and illustrators, and contests.  A complete listing of downloadable, printable worksheets is available (these same worksheets can be accessed from the student area of the website).  Finally, teachers may also enter the student area from this page.

The student page, http://www.sarahmeadows.com/contents.html (Appendix P) can be navigated in sequence or any page in any order.  Yellow stars denote printable worksheets and handouts that can be downloaded from designated pages.


The Contents page is categorized into three main sections, with an additional section for bonus information and student resources.  The page’s three main categories are as follows:

PART ONE:  THE “WRITE” STUFF


The Starting Point (& Story Starters) – Includes a printable worksheet


It’s All About the Plot (& Plot Structure Diagram) – Includes a printable 
worksheet


The Story Process (& The Story Process Defined)

PART TWO:  THE BIG PICTURE – ILLUSTRATION

Tools of the Trade


Art Supply Checklist – Includes Printout


Safety in the Art Room


Using Models


Let’s Think About Feelings (& Feelings Chart) – Includes a printable worksheet

PART THREE:  PUTTING IT ALL TOGETHER


The Cover Page


What Is a Layout Page? (& Sample Layout Pages) – Includes printable 
worksheets


A Sample Page (& Blank Pages) – Includes a printable worksheet


It’s a Wrap – Includes a printable worksheet


Clicking on any of those pages will open a link within the same browser window.  The visitor is always given the option to return from whence he or she came, once a new page is opened.
The Starting Point
 http://www.sarahmeadows.com/startingpoint.html

This introductory page (Appendix Q) gives students a pep-talk about coming up with ideas for stories.  Two animations show a basset hound with a question mark over his head as he deliberates over beginning his story, and the same dog is seen below with a glowing light bulb flashing as he furiously writes his story.  This page also introduces the use of story starters to jump-start the writing process.


Two links can be found at the bottom of the page.  The star on the left is linked to http://www.sarahmeadows.com/alienstory.html, which opens a pop-up window (Appendix R) when clicked.  The pop-up window provides an example of using the story starter, “Are my neighbors aliens?”  with the facts listed first.  The reader scrolls down the page until he or she finds the “Making Up Silly Stuff” part, which takes the facts from above and skews them in order to make wacky components for a story.  This pop-up window can be closed when finished reading.  The second star link found in the right corner of The Starting Point page opens a one-page .pdf printable handout featuring a variety of sample story-starters (Appendix S).  

Appendix T shows the page devoted to the plot.  It’s All About the Plot:  Show ‘Em What You’ve Got (http://www.sarahmeadows.com/plot.html) explains the five components of the plot structure.  Two links are on this page.  The one on the left opens a pop-up window (http://www.sarahmeadows.com/plotpeakillustration.html), when clicked.  This pop-up window contains an animation illustrating the five components of the plot structure:  exposition, rising action, climax, falling action, and resolution.  A description of the animation is found below, with the option of replaying the scene or closing the window.
The second link on the plot page opens a one-page printable .pdf of a blank plot structure diagram (Appendix D) for students to fill out and turn in as they write their own stories.


The next page (Appendix U), “The Story Process Defined” (http://www.sarahmeadows.com/storyprocess.html) allows students to explore the stages of writing and illustrating a book, with the help of an interactive diagram.  Rolling the mouse over each component of the diagram reveals a description.  To accompany this page, there is a link (http://www.sarahmeadows.com/storyprocessflat.pdf) to a printable handout of the diagram (Appendix B).

The Tools of the Trade page (Appendix V) is located at http://www.sarahmeadows.com/arttools.html.  This interactive page allows the visitor to explore a variety of common illustration supplies, many of which will be used by students during the book project.  By clicking the mouse on each number, the correct name for art supplies will be revealed.


Appendix W shows The Ultimate Art Supply Checklist.  It is a one-page printable .pdf handout (http://www.sarahmeadows.com/artsupplylist.pdf), that lists eleven commonly-used illustration supplies, combined with detailed descriptions of each item.  The use of this handout is not mandatory, as each student will be choosing his or her own illustration media, which may vary from what is mentioned on the list.

Safety in the Art Room (Appendix X) is located at http://www.sarahmeadows.com/safety.html.  While younger students (Kindergarten through Grade Six) are prohibited from using any toxic art materials in school, this web page provides insight into art safety issues through four lively interactive pop-up windows.  Older students will likewise be reminded of keeping safety first when illustrating or working around hazardous art materials.

“Read the Labels” (http://www.sarahmeadows.com/safetylabel.html)  shows an animation of a magnifying glass examining the ACMI safety labels found on art and craft supplies (Appendix Y).  Students are provided with a brief description of ACMI and its designation of product safety information.

“Don’t Go Astray With Spray!” (http://www.sarahmeadows.com/spraycan.html) features an animation of an aerosol spray can spraying red paint (Appendix AA), with an accompanying warning of the dangerous of improper use and abuse of sprays, including advice for adult users, and warnings against using during certain weather conditions such as windy days. 


Appendix Z allows students to take the “Is This Safe?” quiz (http://www.sarahmeadows.com/safetyquiz.html).  The pop-up window provides an illustrated scenario of a girl holding a paintbrush in her mouth.  The students are then asked, “Is This Safe?”  They can click either of two paint tubes labeled “yes” and “no.”  Each click provides an answer.  The correct answer (“no”) explains why the scenario is unsafe.

Finally, “Let the Fresh Air In” (http://www.sarahmeadows.com/freshair.html) illustrates the importance of working in a well ventilated area.  Animations of an open window with rippling curtains and an oscillating floor fan complete a room scene (Appendix BB), which is accompanied by text explaining the importance of proper ventilation, avoiding fumes, and working under adult supervision.


Appendix CC shows the page. “Using Models:  You Ought To Be In Pictures” (http://www.sarahmeadows.com/usingmodels.html).  On this page, students will learn about how artists use models as guides when drawing.  Brief information about American illustrator Norman Rockwell’s use of familiar people as models is included.  There are also tips for practicing drawing pictures from life with the participation of friends and family members.


“Let’s Think About Feelings” (http://www.sarahmeadows.com/feelingspage.html) allows students to consider creating expressive characters for their books.  On this page (Appendix DD), there are two links to other pages.  One of these pages is a pop-up window (http://www.sarahmeadows.com/feelings.html) with a grid illustrating nine characters (both animal and human) expressing a range of emotions (Appendix EE).  The second link redirects the visitor to a companion printable .pdf document, which is intended for classroom distribution (http://www.sarahmeadows.com/feelingsworksheet.pdf).   This worksheet (Appendix J) allows students to practice drawing their own characters expressing a sampling of emotions. 


“The Cover Page:  It’s All the Rage” (http://www.sarahmeadows.com/cover.html) shows examples of cover illustrations of popular children’s books (Appendix FF).  This page places emphasis on creating an attractive book cover as a good first impression.  Contrary to the saying, “Don’t judge a book by its cover,” students need to be aware that books must be neatly drawn, with eye-catching pictures, as well as text (title, author/illustrator byline, etc.)

The next web page (Appendix GG) is “What Is a Layout Page?”  (http://www.sarahmeadows.com/layout.html).  Students are introduced to the concept of layout pages used by professionals in the book industry.  To help them decide and design how they want their pictures and text to be arranged in their books, three printable worksheets are accessible to download.  The first link (Appendix HH) is http://www.sarahmeadows.com/layout015.pdf and includes pages zero through 15.  The second link (Appendix II) is http://www.sarahmeadows.com/layout1631.pdf and includes pages 16 through 31.  The final link (Appendix JJ) is http://www.sarahmeadows.com/layoutblank.pdf and includes blank pages for students to number on their own.

“A Sample Page” (http://www.sarahmeadows.com/samplepage.html)  is optional for the book project.  This page (Appendix KK) simply presents students with the opportunity to print out as many copies as are needed of sample lined blank pages.  These pages have five lines printed as guides for text, and can be turned to have the lines either at the top or the bottom, allowing plenty of room for illustrations.  If these blank pages, which can be accessed at http://www.sarahmeadows.com/blankpage.pdf, are not going to be used for the actual student book, they may be used for a sketchbook journal.

“It’s a Wrap” (http://www.sarahmeadows.com/itsawrap.html) allows students to double-check themselves and evaluate the progress of their books as they near completion.  By clicking on the image of the dog (Appendix LL), students are taken to a printable .pdf checklist (http://www.sarahmeadows.com/itsawrapchecklist.pdf), which can assist students by allowing reflection on ten facets of their book project (Appendix MM).  Lastly, the checklist gives students an encouraging pep talk as the project is concluded.

Finally, website visitors (students and teachers alike) benefit from the page “Bonus Stuff:  Other Types of Illustration” (Appendix NN) and “More Resources for You to Check Out” (Appendix OO), which are located at http://www.sarahmeadows.com/moreresources.html.  “Bonus Stuff” provides detailed descriptions of other illustration-related careers.  The visitor can roll the mouse over each career topic to view the description.  Upon scrolling down the page, the visitor is presented with five additional websites to explore in “More Resources.”  Each website is represented by a screen shot of the site’s home page, with a description beside the image.  The visitor can click on the images of the sites’ home pages to open a new window, which does not interfere with the Creativity Unleashed website.  These resource websites range from book supplies to professional organizations for writers, illustrators, and publishers, to contests for students, to advice from professional published writers.  This page concludes the content of the Creativity Unleashed website.

Conclusion

Writing and illustrating books in three weeks’ time is nothing short of monumental considering professional authors and illustrators require months for the completion of their work.  The actual publishing of the book takes even longer.  For a class full of students to successfully conceive the ideas for their stories, and bring their work to life certainly calls for a celebration.

The teacher may choose how he or she wishes to promote the students’ books.  Collaboration with school administrators and the librarian can result in events such as book fairs.  In a book fair, the students’ work can be displayed in the library (on shelves, counters, showcases, etc.).  Students may be allowed to visit the library and “check out” their classmates’ books (reading them in the library only and not removing them).  

A book fair can also lead the way to round table discussions, much like a literary club.  Each student should be allowed to individually discuss his or her book and read an excerpt of the manuscript. There is no doubt that all of the students will be eager to “show off” their creations.

PTA meetings and school open houses are excellent ways to promote parental involvement in student literacy.  Parents and guardians will be pleased to see their children’s work proudly displayed at school.  Sparking their interest in student book-making will facilitate adult willingness to participate and volunteer in future projects.


Another idea is story time for younger grades.  Student author/illustrators can read their books aloud to classes in lower grades.  If appropriate, older students may be able to take a field trip to another school in their district and read to younger students.

Even if only one classroom teacher undertook the student book writing and illustration project, between twenty and thirty student masterpieces would be the result.  What if an entire grade level or department took on the project?  What an impact that would make on the student body, the faculty, staff, and administrators, the parents, and the entire school!  It would not take long before the community received word of the outpouring of student literary and artistic abilities.  It is crucial that schools keep close relations with the community.  What if every school in a district promoted student writing and illustration?  

What if one student gained self-confidence from a book-making project?  What if one student learned to be a better reader, a better writer, or a better artist?  What if one student learned perseverance through this experience? What if one student went on and eventually got a book published?  The possibilities are endless when creativity is unleashed.

Appendix A

	A Comparison of Left-Mode and Right-Mode Characteristics

	L – MODE  (Academic)
	R – MODE (Creative)

	Verbal:  Using words to name, describe, define.


	Nonverbal:  Awareness of things, but minimal connection with words.

	Analytic:  Figuring things out step-by-step and part-by-part.
	Synthetic:  Putting things together to form wholes.

	Symbolic:  Using a symbol to stand for something.  For example, the drawn form  stands for happy, the sign + stands for the process of addition.
	Concrete:  Relating to things as they are, at the present moment.

	Abstract:  Taking out a small bit of information and using it to represent the whole thing.
	Analogic:  Seeking likenesses between things; understanding metaphoric relationships.

	Temporal:  Keeping track of time, sequencing one thing after another:  Doing first things first, second things second, etc.
	Nontemporal:  Without a sense of time.

	Rational:  Drawing conclusions based on reason and facts.
	Nonrational:  Not requiring a basis of reason or facts; willingness to suspend judgment.

	Digital:  Using numbers as in counting.
	Spatial:  Seeing where things are in relation to other things, and how parts go together to form a whole.

	Logical:  Drawing conclusions based on logic:  one thing following another in logical order – for example, a mathematical theorem or a well-stated argument.
	Intuitive:  Making leaps of insight, often based on incomplete patterns, hunches, feelings, or visual images.

	Linear:  Thinking in terms of linked ideas, one thought directly following another, often leading to a convergent conclusion.  
	Holistic:  Seeing whole things all at once; perceiving the overall patterns and structures often leading to divergent conclusions.
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Appendix I
From The Tale of Mrs. Tiggy-Winkle by Beatrix Potter (page 47) 

[image: image13.png]


Appendix J
http://www.sarahmeadows.com/feelingsgrid.pdf

[image: image14.jpg]Folding and Labeling Signature Sheets

Pass out the 17" x 11" signature sheets. Each student will need six.
Instruct the students to carefully fold each sheet in half:
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Now have students take out their rulers and pencils. Instruct them to place
their rulers on the fold of the top sheet and draw a line on the fold.
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Appendix M
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Instruct students to make sure all pages are in the right order and lined
up evenly at the top. Make sure all center-fold lines are lined up with
each other.

Using a good-sized needle and carpet thread, have the students sew
through all the pages, making stitches one-half inch apart. To make the
sewing easier, use a thumb tack to make holes prior to stitching.

Tie thread and cut off excess. Now all the pages of the book are bound
securely together.




Once the pages are folded, corresponding written and illustrated pages are glued onto the folded blank pages using acid-free glue sticks.
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Appendix O
http://www.creativityunleashed.net

or

http://www.sarahmeadows.com/creativity.html
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http://www.sarahmeadows.com/storystarters.pdf
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S! Get an adult to

If you draw with pastels, which are like colored chalk, you
will need aerosol fixative to be sprayed onto the surface of
the drawing in order to prevent smudging. Once the
fixative has dried, the stinky fume will eventually go away.
At that time, your picture wil be safe to handle.

thejoy fu | B hitpioww sarahme.
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2 http:/fwww.sarahmeadows.com - Let the fresh air in! - Microsoft Internet Explorer provided by Veri

“ ' b Ai' | Don't inhale or sniff fumes!

Let the fres lal o seances con ik,
smell pleasant, or may not
have any odor at all,
make sure an adull
while you are working to
monitor your safety.

Y

If you are using any type of art supply that has fumes, you MUST use
proper ventilation. This means there must be PLENTY OF FRESH
AIR where you are working. Open a window if you are working inside.
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USING MODELS
You Dught To be in Picturest

Artists use all types of different things to help them draw better. Some
people have the ability to draw really detailed pictures out of their own
imaginations, while others have to look at something as a guide. Needing
to look at something does not mean that you are not as good an artist as
someone who can draw from his or her imagination. Likewise, the ability
to draw from your imagination does not mean that you have better
drawing skills than someone who has to look at things. A true artist will
actually use both imagination and models to create works of art.

What's a model?

A model is anything you use to help you draw: it can be a photograph or
other picture, it can be an object, it can be a person.

Dirawing From life

Many colleges offer life drawing art classes, where real people are models and hold
poses for long periods of time. Live models are not always available. In that case,
you can use a wooden mannequin like the one to the right. These mannequins are
small enough to stand on a tabletop, and they have jointed body parts that can be
posed like a real person. They can hold that pose for as long as you want! There

are also wooden animal mannequins available.

Did you know

that American illustrator

Norman Rockwell used

people he knew for models

in his paintings? He chose

children and adults who -
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Appendix W
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DUSET TIRE 3 Tear PETSOMT. —TTTey Can 10T Uit PUSE TOT-&' TONg-as yOou WalTtrTTTere a
are also wooden animal mannequins available. F

Did you know
that American illustrator
Norman Rockwell used
people he knew for models
in his paintings? He chose
children and adults who
had expressive features
and could hold a pose.

Noriman. Roctwell

Now try this..

Ask a friend or family member to
strike a pose for you to draw. It
doesn’t even have to be a long
post aybe just freezing in place
for a couple of minutes. You don’t
have to make a detailed drawing.
Try quick sketches. These are
called gesture drawings. For
really tricky action poses that
can't be held, such as diving or
cartwheels, have a camera handy
50 you can make pictures to work
from later.
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LET’S THINK ABOUT
feelinys

Cickto downlosd  Click o see
; ’ a prinable worksheet, _ sampie amations.
Emotions make any drawing or story come to life.

Imagine how boring it would be if your favorite
cartoon character never did anything funny to make
you laugh or superheroes never became angry at
evil and injustice in the world. You, as the illustra-
tor, possess the power to give your story characters
life by drawing them expressing emotions.

Ancther thing to confider...

Is your character a person or an animal?
Did you realize that animals have feelings
just like people? Think about when your
dog is left at home alone when you're out.
He howls and howls because he is lonely.
When you come home, he eagerly barks and
jumps up on you, licking your face, because he
is so excited to see you! Why not try drawing a
picture of an animal showing its feelings?
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http://www.sarahmeadows.com/safety.html

[image: image37.png]C- O HERG L,XxORLE-UJdAPSB

o-sx
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THE COVER PAGE
S
It's AlL the Rage!
The cover is as important as the pages inside! The cover is the first thing you see when you look
at the outside of a book. Would you want to read a book that had an ugly picture on the front?
The saying goes, “Don’t judge a book by its cover.” That may be true, but carefully consider
what others will see when they look at your book for the first time. Think of something that
will catch their attention. Think of a great title. Make sure people can read it clearly. Most
importantly, DON'T FORGET to put yourself as the writer and illustrator! This is some- =
thing to be proud of!
Below are several examples of illustrated book covers taken from the Barnes & Nobel Bookstore
online (www.bn.com). These books are all by different authors and illustrators, however, each
cover is attention-getting and attractive in its own way. Have you read any of these books? Do
any of the covers make you want to pick up the book and read it? Why?
The Berenstain Beans
A
iy e ee
R T e b
s
P
T
b

Blos © ot



[image: image38.png]Q- © NRG LKL B-UdA9PB
B ]

R

‘The Berenstain Bears’ Moving Day.

Written & Tiustrated by ‘The Giving Tree

Stan & Jan Berenstain. Wiritten 8 lustrated by
Shel Silverstein

The Cat in the Hat
‘Written & Iiustrated by
Dr. Seuss

The True Story of the
Three Lite Pigs
wirltten by Jon Scieszia

Miss Nelson Is Missing
Tiustrated by Lane Smith

Written by Harry Allard
Tlustrated by James Marshall

"Ml 05 ~..

Round Trip >
Written & Tiustrated by Mufaro's Beautful Daughters
Ann Jonas Written & Tiustrated by

John Steptoe

IFY

i

Blos
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© WHATIS A LAYOUT PAGE?

* A story/book layout ply how you want both your illustrations and text to be
placed on each page. Placement can vary from page to page to create an interesting
appearance (for example, words at the top u*e page and at the bottom of *
* another), owuu can stay with the same placement scheme for the i*e book.

Don't worry about perfection or drawing skills for the layout. You can scribble simj

drawings to represent your final illustrations. You don’t even have to put real worc

on the pages. Squiggly lines c: present text. Simply put the squiggly lines where

you want the words to go on your real pages. * *

The picture o the let shows an example of a

layout for a 16-page book.

Page zero (0) s where the copyright date and
dedication go. The story’s text offically begins
on the facing page, 1.

‘This author/illustrator decided to Ke story

end on page 15. Even though the book has a
total of 16 pages, not actually see page
16. Tt is the back of the “THE END” page. A

Did you know *
that all pages in bound books can be divided
evenly by four pages? Count pages in your
own books. How many do you find? 162
247 327 407 More? Are the pages divisibl
four? Even if the last numbered page is
some numnfﬁmer than a multiple of four,

continue counting the remaining pages...

(For example, “29...30, 31, 32.)

Does this work? Wiy do you suppose this
is the case?

Answer: 1f you were to take one sheet o*e« and
fold it in half, you could number front side of the
paper “page 1+ and -page 2. Side o the
paper would b!&ge Fand Two sheets of
Paper forded in half = eight p s0on! Neat!
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247 327 407 More? Are the pages divisibl 8
four? Even if the last numbered page is

some number other than a multiple of four,

continue counting the remaining pages...

(For example, *25...30, 31, 32 *

Does this work? Why do you suppose this

is the case?

Answers 1y were o toke onglshet o ipe ond
fold it in half, you could numbe( front side of the

paper “page 1" X side of the
paper wouks b%g T sheets of
paper folded in 50 0n! Neat!

or here.

* Blank Layout Blank Layout Blank Layout *
Numbered Numbered (Number pages * 5
(pages Zero-15) (pages 16-31) our own)

* Rener;hgvﬁ'rhe wumber of pages in your book i vp Tatau
Have Fun defigning the wavﬂ
*

*
_ * .

& ® intemet
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http://www.sarahmeadows.com/freshair.html
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*

* %

. A SAMPLE PAGE *x

* You Set the Stage

ol -
Once you have decided how you want your pictures and words to be arranged, it is time to

work on the final illustrations and writing. Depending on how you choose to bind your book, *
making the actual pages can take different forms.

"ﬂ'ynu are using a blank bonk% is already stapled, stitched, or bound in some other way,
chances are, you will write and draw directly on those pages. If, however, you are making
your book from scratch, you may find it helpful to download, print, and use sample blank

pages from this website. Below is an example of such a page. It shows how your page

might ook with an illustration, as well as the writing. *

The blank page on this website offers five
lines for your text at the bottom, with
\ / room at the top for your illustration. If
\ you wanted to change this, you can also
\ / flip the printed page so that the lines for
writing are at the top, with room for the

— picture at the bottom! However you wish
to position your story is up to you!

Print as many copies as you need!

*
= \\\ Ancther idea for yov..

You not even wish to use the printable
blank pages for your final book. Instead,
how about making a sketchbook to rec

One dayg, the steangpest

hingy ened. T wite up, your thoughts and doodles? A sketchb
buk T did not see the sun. can be made very easily. You will only need
Kiew it was morningy, so to print several copies of the blank page,
whiy- wa.sn't 4he sun shiting? and then fasten them together with staples
or brads.

o-sx

Iy

Done

@ Internet
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your book from scratch, you may find it helpful to download, print, and use sample blank
pages from this website. Below is an example of such a page. It shows how your page

might ook with an illustration, as well as the writing. *

The blank page on this website offers five

lines for your text at the bottom, with
N \ \ room at the top for your illustration. If

you wanted to change this, you can also
/ flip the printed page so that the lines for
writing are at the top, with room for the
_ picture at the bottom! However you wish
to position your story is up to you!

Print as many copies as you need!

*
= \\\ Ancther idea for yov..

You not even wish to use the printable
blank pages for your final book. Instead,
how about making a sketchbook to rec

* %

One dayg, the steangpest

hingy ened. T wite up, your thoughts and doodles? A sketchbool
buk T did not see the sun. can be made very easily. You will only need
Kiew it was morningy, so to print several copies of the blank page,
whiy- wa.sn't 4he sun shiting? and then fasten them together with staples
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*
As you finish things up, review your project with the help of a list you can dowload, print, and check.
Click on the dog below!

*

*

* * *
*
* *
*

*

*

Dane
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http://www.sarahmeadows.com/feelingspage.html
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As you finish things up, review your project.
Use the list below to check what has been completed.

Most importantly, have you met your goals?

Have all conflicts been resolved in your story? Are all
Questions answered by the end? Are all problems solved?

Does your story have an open end? Does the reader come.
£o his or her own conclusions about the end?

Have you created interesting, expressive characters?

Has your story been edited by someone else? Have all
necessary changes been made?

Are you happy with your illustrations?
Have you tried thumbnail sketching or other new drawing
techniques?

Have you used models? 1f so, do they make drawing easier?
Have you worked safely with art supplies and cleaned up.
after yourself?

Have you used the worksheets or diagrams from this website
to help you write and illustrate your book?.

Now that you have reviewed your project, share i with someons else. Does that
person have vy suggestions, questions or comments for you?

Wnat do you plan to do with your writien and Tlustrated book? Do you think you
wou lika to 5end i in o 3 contest or 3 publisher? Who knows, you might have 3
becrselar zomacay!

YOU CAN DO ANYTHING WHEN YOU UNLEASH YOUR CREATIVITY!

>4
4 4 1oft b PO O] W)H H o
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Posst

ontforget to scroll down this page for more great resources})

BONUS STUFF:
Other types of illustration

llustration is not only for books. Here are some other types of
illustration you might enjoy trying. Move your mouse and hold the
cursor over each term for a detailed description.

Comics
Greeting Cards
Magazines
Fashion ILlustration/Defsign
Interior Defign
Architectoral ILlustration
Medical Illvstration

Graphic Defign

Comics can either be done i a single
panel or several ones. A panel is ke a
page ina picture book. Several panels are
needed for a comic strip that tells a story in
stages.

‘The next time you look at a newspaper,
notice how many cormics are single panels
versus several. Cormics can also be in
book form.

Why not try inventing your own character
and make either a single panel, a series of
panels, or an entire book.? Comics can be
either black and white, entirely in color, or
combination of both.

IFY

MORE
for

-
Bl o st comoreesoureas b
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o folow the links.)

Landmark Editions publishes books written
and illustrated by students annually in its
national “Written and Illustrated By..."
contest.

This site also offers an online catalogue

its award-winning books since the 1980's. e
Online resources are available for educator i
and librarians, as well as students and
parents!

Bare Books offers a variety of affordable

bound, blank books for student use.

Additionally, the site offers a mail-order
atalogue, which showcases the

pany’s full line of creative writing

illustration supplies.

(Hint: Blank books are convenient
alternatives to book-making and
binding the ‘old-fashioned” way!)
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(Hint: Blank books are convenient
alternatives to book-making and
binding the ‘old-fashioned” way!)

SCBWI (Society of Children's Book Writers &
Tllustrators) is a professional organization.
The society’s website has members-only
areas, however, most of the site can be
viewed by any visitor.

Find links to thousands of writers’ and
illustrators’ websites, and learn more about
the trade!

Picture-Book is an online resource for
professional authors and illustrators, as
ell as book publishers. It is an
‘mative and inspirational site, with
leries showcasing the creative talents
of those who lead in the children’s picture
book industry.

& © Internet
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areas, however, most of the site can be
viewed by any visitor.

Find links to thousands of writers’ and

illustrators’ websites, and learn more about
the trade!

Picture-Book is an online resource for
professional authors and illustrators, as
ell as book publishers. It is an
‘mative and inspirational site, with
leries showcasing the creative talents
of those who lead in the children’s picture
book industry.

Published author Deborah Morris offers
students no-nonsense writing advice on her
website. Her “Keys to Writing Success” is
a suitable resource for students who wisf
seriously consider writing as a career.

@ Internet
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CREATIVELY:

Unleashed =

Experience the joy of writing and illustrating
Youk very own book.

Studeats, click HERE

Wibe s pghic by St M. Copyright 006, Allrghts e,

Teachers, Click HERE
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% SAFETY IN THE ARTROOM %

Illustrating can be a lot of fun, but you must be careful and play it safe when working
with different kinds of art suppliesl Click on any of the pictures below to learn more.

Don't Go Astray
With Spray!

Take the
“Is This Safe?”
Quiz

Let the
Fresh Air ln!

=

T® ot
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Appendix MM
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From The Church Cat Abroad, by Graham Oakley (page 31)
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